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Abstract 

Is English the language of the English? In the last few decades, the English language has become a global 

language and although there are other languages with more native speakers such as Chinese, no language is 

more prevalent in international contexts than English. This paper examines the attitudes of English language 

learners in one international context toward ótheô English language and world Englishes. The researchers 

designed a survey and distributed it to English language learners to study their perceptions of what English 

they should learn. The findings of the study indicate the need for more internationalization of English 

language teaching in terms of teachers, curricula, and testing. 
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Introduction 

The English language has gone through a very long line of progress ever since it emerged. Although 

most of the famous dictionaries try to limit English to American and British, since they cannot 

cover all the varieties, it cannot be denied that many global varieties are spoken in different parts of 

the world and that the spread of the Internet in the last few decades has given rise to the issue of 

Global Englishes (Jenkins, 2006; Pennycook, 2006; Crystal, 2012). Australian, Canadian, and New 

Zealand varieties have been underprivileged to the advantage of the American and British ones; 

whereas other Englishes, such as African English, Chinglish, and Singlish among others were 

disregarded in international English language education. 

  

In recent studies we started to see more interest in these neglected varieties (see Widdoson, 1994; 

Norton, 1997). Gorter sums up the idea that English is no more the language of England alone by 

saying that ñthe spread of English as a lingua franca threatens the traditional ownership of English 

as a property of native speakersò (8/45). The English language is nowadays the language of 

business and media among many other aspects of our life.  

 

It must be mentioned here that varieties of English occur not only across the borders of Britain or 

the US but also within these two countries. This can be clear when, sometimes, teachers who come 

from different parts of Britain or the US adapt the accent they speak to RP or General American to 

be considered as speakers of the native English language. 

 

Following are some examples of different words used to refer to the same thing depending on 

whether the speaker / writer is using American or British: 

 

American English British English 

Game match 

Pants trousers 

Soccer football 

Cab taxi 

Cookie biscuit 

Table 1: Examples of words used in American and British Englishes to mean the same thing 

 

Spelling is another characteristic that can, sometimes, distinguish between American and British 

Englishes. The following table explains some of the differences in spelling: 

 

American English British English 

Recognize recognise 

Color colour 

Practice practise 

Table 2: comparison between some American and British spellings 

 

There are many other examples that can be given to show the differences. However, if we go a little 

bit further to South Africa, where English is one of the official languages and as considered by 

many to be an English speaking country, we find that a British person may not understand what a 

órobotô is, as this word is usually used there to mean ótraffic lightô. Hence, English speaking 

countries do not share a Standard English that is agreed upon everywhere like the case of some  
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other languages and this may be attributed to its flexibility and prevalence. All this suggests that the 

new varieties should be regarded as legitimate.  

 

English as a Language of Communication: 

 

The widespread of the use of English in business, technology, tourism, and general communication 

contexts explains its flexibility . So, if a Chinese businessman wants to sell something to a Brazilian 

client, the English that is usually used is one that makes the process of selling and buying possible. 

Therefore, in non-native contexts, the accuracy of grammar, pronunciation and / or choice of words 

do not matter as long as the message is conveyed and the purpose of the communication is 

achieved.  

 

In the last decade or two, English language education gave more attention to the debate over 

whether or not world Englishes are teachable as Seidlhofer (2005) points out that such Englishes 

ñmay not anyway be teachable in advance, but only learnable by subsequent experience of the 

languageò (p. 340). In other words, how possible is it for English language teachers to teach 

something that does not have clear rules and common grounds? Which language should English 

language teachers teach? Indian-English? Spanglish? British English? Chinglish? 

 

Taking into consideration the fact that most of what is published in the Internet is in English and the 

fact that in certain contexts there is no way to interact but to use English, people have developed 

ways to deal with situations in which a limited use of the language can be enough; asking for 

repetition and using gestures can be two of many.   

 

This paper investigates a number of EFL students to look at the issue of World Englishes from a 

more practical perspective; i.e. the classroom, and subsequently evaluate the hegemony of the so-

called óStandard Englishô. 

 

Methodology 

 

A number of EFL students were surveyed to have their say on the matter of how important it is for 

them to register in English language courses that emphasize American or British varieties. Then the 

questions extend to tackle issues of internationalizing of the English language profession. 

 

Participants 

34 Students were examined for the purpose of this study. The students were enrolled in a language 

school based in the United Arab Emirates. The UAE is a very diverse society that hosts a large 

number of nationalities and thus a large number of native languages. Consequently, it is very 

common to use English as a lingua franca in day-to-day affairs.  

 

The first language of most of the participants is Arabic (23 students), and the other students speak 

Filipino (6 students), Turkish (3 students) Russian (1 student), and Belarusian (1 student). 

 

The students were enrolled in two classes, both of which were Intermediate Conversation taught by 

a native English speaker. The teacher prepared all the materials and handouts so no textbook was 

required.  
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Figure (1): Participants’ reasons to learn English 

 

 
 

When the students were asked to choose one reason why they were learning English, most of them 

said that English is necessary for their work (50%), 26.4% of them said that it is an essential skill, 

and 17.6% learn English because it is the medium of instruction at the university where they study 

whereas 5.8% wanted to apply to study in an English speaking country. As Figure (1) shows, the 

participants represent the variety of purposes for learning English. 

 

Materials 

The survey was divided into sections, some of which required that the respondent rate from 1 to 5 

(1 being the least and 5 the most), circle a choice, or write a qualitative answer. 

 

Data Collection 

The researcher prepared the survey and distributed it to the students.  

 

Results 

 

Most of the participants (64.7%) indicated that English is very important in their life, work, and / or 

study while 17.6% of them said that it was important. Yet, 76.5% of the students interact with non 

native speakers of English more than they do with native speakers. 

 

55.9% of the students chose American English as the variety that should be taught in EFL 

classrooms, whereas around 29.5% went for British English. To explain their choices, some 

students said the following: 

- ñAmerican English is everywhere!ò 

- ñI want to learn American English because it is easier.ò 

- ñBritish English depends on grammar and strictness.ò 

- ñI would definitely choose British because it is the true English.ò 

- ñIn my job, I donôt need American or British English. All I am looking for is to speak 
English.ò  

 

50% 

26% 

6% 

18% English is necessary for my work

It is an essential skill

I want to study in an English
speaking country

The medium of instruction in
my university is English



                                                                                                         Englishes Today      I      May 2016     I     Volume II, Issue II   ISSN : 2395 4809 

 

 

 

Figure (2): Understanding Non Native English Speakers 

 
 

As shown in Figure (2), most of the examined students find it easy to understand the English of 

those who speak their first language and hard to understand it when the speaker is a native of a 

language other than theirs. 

 

Most of the students chose communication (79.5%) over accuracy (20.5%), as they emphasized that 

the message is what matters in their discourse. Some of them mentioned that even the people they 

speak English with do not have a high level of accuracy but still they understand what these people 

want to say. 

 

Internationalizing the English Language Curriculum and Assessment 

 

Nearly two thirds of the participants strongly agreed or agreed that English language curriculum 

should be designed to meet with their own contexts. Only a few claimed that a standardized 

curriculum could be appropriate for all types of learners wherever they are and whatever their goals 

of learning are. 

 

In answering the question on the available standardized tests, most students agreed that for those 

who want to learn English to work or sometimes study in an international context, it would be more 

appropriate to have a standardized test that measures the test takerôs ability to communicate 

effectively with other people who use one of the World Englishes rather than to be 100% accurate. 

64.7% of the participants remarked that an English language proficiency test should give the choice 

to test takers to take as many skills as they need in their work. Some of the respondents mentioned 

that translation is key in their work although not assessed in the most well-known tests of English 

language proficiency. 

 

 

 

 

41.17% 

0.00% 

26.47% 

2.95% 

20.58% 

8.82% 8.82% 

41.17% 

2.95% 

50.00% 

It is hard to understand someone’s English when 
their first language is NOT the same as mine. 

 It is hard to understand someone’s English when 
their first language is the same as mine. 

Strongly agree Agree Agree to some extent Disagree Strongly disagree
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Discussion 

 

Although all of the surveyed students admitted the high importance of English in their lives, the 

larger group of them highlighted that they deal mostly with non native speakers of English. These 

students are in fact taking this intermediate conversation class to use a World English.  

 

The surprising results came when the students chose American and British varieties as the ones they 

should be learned in the EFL classroom. The learners who later asserted that accuracy was less 

important to them than the ability to communicate were supposed to choose some kind of 

international variety for this question or at least be satisfied with their way of expressing. However, 

they believed that American and British Englishes are the norms that a learner should seek. This 

could be the result of the integrated concept that English is only the language of those who speak it 

as their mother tongue; an understanding that may lead to a lack of self-confidence in terms of 

fluency. 

 

For most of the students, communication was their goal of learning English and that is why they did 

not worry a lot about accuracy. This means that classes in international contexts should give more 

focus to improving vocabulary rather than detailed grammar. A clear distinction in English courses 

should be made between learners whose aim is to use the language in the international context and 

those who want to travel to study or work in an English speaking country. These two types of 

learners should be directed differently. 

 

The findings of the study showed that English language curricula should be able to reflect the 

contexts of the learners. For example, a curriculum that is designed to teach EFL learners in a 

particular country should include lessons about the market, traditions, educational system, tourism, 

and all the other aspects that the learner may need to be aware of while using English in this 

country. 

 

The participants suggested that English language proficiency exams should be tailored to the 

objectives of the test taker. So salesmen / saleswomen should not be required to sit the reading or 

writing tests as most of them will not use these skills for their work purposes whereas a purchases 

officer who sends commercial correspondences / emails to purchase goods from China and import 

them to the Arabian Gulf may sit only the writing and reading exams. These writing and reading 

exams should also be suitable to the specific job requirements of the purchases officer in the sense 

they are not supposed to include academic texts, for instance. Such exams will enable companies or 

workplaces to know whether or not their applicants have the English language skills that fulfill the 

requirements of the particular advertised job. 

 

A final note is that it is recommended that the EFL classroom and English language assessment 

encourage learners to go beyond the four skills of speaking, listening, reading, and writing to cover 

translation as well as the local culture. This brings into light the significant collaborative roles of 

native and non-native English speaking teachers, material writers, and examiners. 
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